Jle
==\

JURNAL PENELITIAN
VIDYACAKRA ~, PENYELENGGARA:

YAYASAN TEPIAN (TEMPAT PENDIDIKAN, PENELITIAN & PENGABDIAN)
Vol. 1, No. 2, 2025
} E-ISSN: xxxx
n,

NON-VERBAL COMMUNICATION IN EARLY CHILDHOOD EDUCATION
Farha Sahafa Haifa?, Fatimah Hidayahni Amin?, Nurharsya Khaer Hanafie3

1English Education Department, Graduate Program, Universitas Negeri Makassar, Indonesia
2English Department, Faculty of Languages and literature, Universitas Negeri Makassar,
Indonesia
3Civil Education and Law Department, Faculty of Social Sciences and Law, Universitas Negeri
Makassar, Indonesia
Correspondence email: farhashafahaifa@gmail.com

Abstract
This study explores the role of non-verbal communication in early childhood education, focusing on teachers'
gestures, facial expressions, and intonation. Using a discourse analysis approach, the research examines how
these non-verbal cues facilitate comprehension, engagement, and interaction among young learners. Data were
collected through classroom observations of kindergarten teachers and analyzed to determine patterns and
effectiveness. The findings present that teachers' non-verbal communication significantly enhances student
participation and understanding, emphasizing its importance in early childhood pedagogy.
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Introduction

Non-verbal communication plays a crucial role in teaching, particulatly in early childhood
education, where verbal comprehension is still developing. Teachers use various non-verbal
strategies, such as gestures, facial expressions, and intonation, to support verbal instruction and
create an engaging learning environment. These non-verbal cues help bridge communication gaps,
making lessons more interactive and accessible for young learners. Additionally, non-verbal
communication contributes to emotional bonding between teachers and students, fostering a
positive classroom atmosphere that encourages participation and confidence (Jones & LeBaron,
2021).

Several studies have highlighted the importance of non-verbal communication in classroom
interactions. Mehrabian (1971) emphasized that non-verbal cues contribute significantly to
communication, particularly in contexts where linguistic abilities are still developing. Goldin-
Meadow (2005) found that gestures provide a visual representation that enhances children's
understanding of abstract concepts. Similarly, Smith et al. (2022) demonstrated that teachers who
use expressive facial cues create a more emotionally supportive learning environment, increasing
student engagement and confidence. A research by Miller & Thompson (2023) further emphasizes
the importance of intonation, showing that variations in pitch and rhythm help maintain student
attention and enhance comprehension.

Despite these findings, there is limited research that comprehensively examines the
combined effects of gestures, facial expressions, and intonation in early childhood education. Most
studies focus on individual aspects of non-verbal communication rather than analyzing their
collective impact on student engagement and comprehension.

Although previous studies have established the significance of non-verbal communication
in eatly childhood education, research gaps remain in understanding how teachers integrate
gestures, facial expressions, and intonation simultaneously to optimize student learning.
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While Gonzalez & Brown (2020) explored the role of gestures in language acquisition, and
Tanaka & Nakamura (2017) investigated how intonation aids classroom management, few studies
have examined these elements holistically within a single pedagogical framework. Additionally, little
research has been conducted on the specific strategies preschool teachers use to enhance learning
through non-verbal communication. Based on the identified gap, this study seeks to address the
teachers’ use of gestures, facial expressions, and intonation in enhancing student engagement and
comprehension in early childhood education?

Research Methodology
Research Design

This study used a descriptive qualitative method that described a manner of holistic aspects.
Gay (2006: 9) revealed that qualitative research is the process of collecting analysis and
interpretation of non-numeric data to gain insight or knowledge of the phenomenon under study.
This research collected data holistically about non-verbal communication in early childhood
education of kindergarten teachers’ in TK Aisyah 1 Sungguminasa.

Research Subject

The study was conducted at TK Aisyah 1 Sungguminasa, selected based on specific criteria
such as diverse teaching methods and teacher backgrounds. The research subjects consisted of
preschool teachers and students who interact directly with them in the learning process. The
sampling method used was purposive sampling, ensuring that participants had relevant experience
and expertise in early childhood education.

Instruments and Data Collection Techniques
Data were collected using the following methods:

1. Observation: Direct observation of non-verbal interactions between teachers and students
in the classroom. Field notes and video recordings were used to document behaviors and
communication patterns.

2. Interviews: Semi-structured interviews were conducted with teachers to understand their
perspectives on language use in teaching.

3. Documentation and Recordings: Lesson plans, teaching materials, and recorded sessions
were analyzed to identify patterns of non-verbal communication.

Data Analysis

Data analysis followed the framework of Miles, Huberman, and Saldana (2014), consisting
of three stages:

1) Data Reduction: Selecting and simplifying the data obtained from observations,
interviews, and documentation.

2) Data Display: Organizing the data into narratives and thematic categories to
facilitate understanding.

3) Conclusion Drawing: Identifying effective communication patterns and
formulating recommendations for preschool teachers.
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Results and Discussion
Results

The findings of this study reveal that non-verbal communication plays a crucial role in early
childhood education. Based on classroom observations and interviews with preschool teachers, it
was evident that gestures, facial expressions, and intonation significantly contribute to student
engagement, comprehension, and classroom management.
1. Classroom Observations

Classroom observations showed that teachers frequently used gestures to clarify
instructions, emphasize key points, and maintain students' attention. Common gestures
included pointing to objects, using hand movements to illustrate concepts, giving thumbs-up
for encouragement, and mimicking actions related to storytelling. For instance, during a lesson
on animals, the teacher imitated the movements of different animals, which helped students
visualize and remember the lesson content more effectively.

Facial expressions were also observed as an essential component of non-verbal
communication. Teachers frequently smiled to create a welcoming atmosphere, raised their
eyebrows to express curiosity, and frowned slightly when encouraging students to think
critically. These expressions helped in regulating classroom emotions, making students feel
more comfortable and engaged.

Additionally, intonation was used strategically to maintain students' attention.
Teachers varied their pitch, volume, and rhythm depending on the context. A lively and
animated tone was used for storytelling, while a firm tone was employed to give instructions.
This variation in intonation kept students engaged and helped them distinguish between
different types of classroom interactions.

2. Interview Results

Interviews with teachers further confirmed the importance of non-verbal
communication.

1) Gestures: Teachers reported using gestures daily to enhance understanding. For example,
Teacher 1 stated, "I use gestures such as pointing, thumbs-up, and hand movements to
indicate size or shape, which makes learning more interactive and easier for children to
grasp." Similatly, Teacher 2 mentioned that incorporating gestures into teaching made
instructions clearer and helped students follow along more effectively.

2) Facial Expressions: All teachers emphasized that facial expressions played a vital role in
keeping students engaged. Teacher 3 explained, "I often smile, raise my eyebrows, and
use exaggerated facial expressions, especially during storytelling. This makes the children
more responsive and excited to participate.”

3) Intonation: The teachers agreed that adjusting their tone of voice significantly influenced
student attention and comprehension. Teacher 2 highlighted, "I change my intonation to
match the activity—using a gentle tone to calm children and an enthusiastic tone to excite
them about a lesson."

4) Effectiveness of Non-Verbal Communication: Teachers acknowledged that
combining gestures, facial expressions, and intonation made learning more enjoyable and
effective. They observed that students responded more quickly and retained information
better when non-verbal cues were integrated into lessons. Teacher 1 noted, "Non-verbal
communication is essential in the classroom because it helps children understand without
relying solely on verbal instructions."
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These findings suggest that non-verbal communication is a fundamental element of
early childhood education, contributing to better student engagement, comprehension, and
overall classroom interaction.

Discussion

The findings reveal that teachers effectively use non-verbal communication strategies to
enhance student engagement and comprehension. Gestures help in explaining abstract concepts,
while facial expressions create a positive emotional atmosphere. Intonation variations aid in
maintaining students’ attention and signaling transitions between activities. These findings
underscore the importance of integrating non-verbal communication into eatly childhood
pedagogy.

The results align with previous research by Goldin-Meadow (2005) and Smith et al. (2022),
reinforcing the idea that gestures and facial expressions improve comprehension and emotional
connection in early childhood education. However, unlike Gonzalez & Brown (2020), who focused
solely on gestures, this study highlights the combined impact of gestures, facial expressions, and
intonation.

The study reinforces previous research on the significance of non-verbal communication
in education while offering a more holistic perspective by examining the combined impact of these
three elements. Unlike earlier studies that focused on individual aspects of non-verbal
communication, this research provides a more comprehensive understanding of how gestures,
facial expressions, and intonation work together to optimize student learning.

These findings suggest that non-verbal communication should be more consciously
integrated into teaching practices, particularly in eatly childhood settings where verbal
comprehension is still developing. Professional development programs for educators could
emphasize non-verbal communication strategies to enhance teaching effectiveness. However, as
this study was conducted in a single kindergarten, further research involving multiple institutions
and cultural contexts would be beneficial to validate and expand on these findings. Despite its
limitations, this study contributes valuable insights into the role of non-verbal communication in
early childhood education and its potential to improve teaching and learning outcomes.

Conclusion

This study highlights the crucial role of non-verbal communication in early childhood
education, particularly in enhancing student engagement, comprehension, and classroom
interaction. Through classroom observations and teacher interviews, the findings indicate that
gestures, facial expressions, and intonation collectively contribute to a more effective and engaging
learning environment. Teachers frequently use gestures to clarify instructions and illustrate abstract
concepts, facial expressions to create a supportive emotional atmosphere, and variations in
intonation to maintain students' attention and emphasize key points in lessons.

The findings suggest that professional development programs should emphasize non-
verbal communication training for preschool teachers. Implementing structured strategies for using
gestures and intonation can enhance instructional effectiveness. This study was limited to a single
preschool, which may affect the generalizability of the findings. Future studies should consider a
broader sample. Further research could explore how cultural differences influence non-verbal
teaching strategies and assess their impact on vatious learning styles.
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